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Abstract 
The purpose of present research was to determine the degree of citizenship skills among  
elementary school students.  This applied research used descriptive survey.  Statistical population 
consisted all 5th grade elementary school students in district No. 8 of Tehran (N=5500).  Sample 
population based on Morgan Table was n=770 for male and female together,  selected through 
classified random sampling . Instrumentation for collecting data was a researcher designed 
questionnaire that measured four categories of citizenship skills, creative thinking, namely social 
skills, cognitive skill and democratic value skills. The questionnaire contained 50 items with two 
level scales. Validity of the instrument was determined by the literature and reviewed by experts 
and the reliability was measured by use of Alph Crohbach, alpha=0.81. Data collected was 
analyzed by use of descriptive statistics, central tendency measure such as mean and standard 
deviation,  as well as  inferential statistics by use of one-tale test, and Variance. The results 
revealed that there was a meaningful difference between  the degree of citizenship skills of male 
and female students. Male elementary students in the study showed to have a higher degree of 
citizenship skills. All together, both male and female students, however, showed to be in a 
desirable situation in terms of the skills required at this age of schooling. The study recommends 
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a more detailed inspection of curricula regarding the competencies required to be a good citizen 
among female students.  
© 2011 Published by Elsevier Ltd. Selection and/or peer-review under responsibility of  Dr. Zafer Bekirogullari of Cognitive – Counselling, 
Research & Conference Services C-crcs. 
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I. Introduction  
 
Citizenship education was given consideration in the early-1990s within the framework of 
a national curriculum for England (Edwards and Fogelman, 1993), but it was not until the late-
1990s, following the election of a Labour goverment, that education for citizenship and 
democracy was placed centrally on the agenda. The publication of the official Crick report 
(Qualifications and Curriculum Authority [QCA], 1998) sought to achieve cross-party consensus 
on the need for political education within the school curriculum. The original national 
curriculum was heavily criticized for its narrow focus and its failure to recognize Britain as a 
multicultural society (Tomlinson, 2009), and was characterized as a nationalistic curriculum 
which failed to prepare young people for life in an interdependent and globalized world. The 
Crick report acknowledged long-standing cultural, political, and religious diversity within British 
society and stressed the need for tolerance by the majority population, but it presented 
democracy as acompleted project rather than as an ongoing struggle, where race, gender, and 
other inequalities persist (Osler, 2000). The overwhelming emphasis was on the nation-state, 
with a passing acknowledgement of Europe and European institutions, international human-
rights norms, and the wider global community. 
 
A concept of children’s citizenship began to feature in citizenship literature. Models for 
participation and citizenship have been unilaterally designed for adults (Qvortup, 2001). For 
example, if it is defined as a legal status, with the right to a passport and the right to vote as 
symbolic of being legally defined as a citizen, then children are not positioned as full citizens as 
they do not have the right to vote (Lister, 2007, 2008). Typically children have been ignored, 
equating citizenship with adults only, or they are portrayed as citizens of the future, described as 
‘citizens in waiting’ or ‘learner citizens’ (Lister, 2007). Sociological constructions of children 
and childhood (Corsaro, 1997; James, Jencks, & Prout, 1998; James & Prout, 1997) challenge 
these future constructions by positioning children as social actors with agency and arguing that 
children are citizens of today. This enables children to be active in daily life. However, it has 
more often been older children who have had the opportunities to be active decision makers and 
contributors to society. Only recently has a case been made for the participation of younger 
children (Alderson, 2008; Lansdown, 2005; MacNaughton, Hughes, & Smith, 2008). 
 
Many adults are more inclined to support children’s protection rights rather than 
participation rights, for participation requires reason, rationality and autonomy, attributes that 
many adults believe children do not possess (Stasiulis, 2002). In industrialized societies, the 
metanarrative of how children aged five to six years exist, is simply within the private worlds of 
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play, domesticity and school (Roche, 1999), following the guidance of parents, caregivers and 
teachers. The primary focus of social policies, which concern children, is still protection, with a 
construct of children as innocent and vulnerable prevailing. When discourses of protection 
assume hegemonic positioning and are enacted through legislative controls, James et al. (1998) 
argue that these controls act as a ‘red line’ limiting the scope for children’s participation. Though 
there has been recent support of children’s participation, Kjorholt (1998) and Prout (2002) have 
found it to be typically high in rhetoric and low in practical application. To support further 
practical application of children’s participation,  Roche (1999) has strongly suggested that as 
adults we create space for children to be heard and to listen seriously to what matters to children. 
There are dangers, if the promise to listen to children is not enacted upon, of risking children’s 
disappointment and ‘cynicism of democratic values’ . 
 
Citizenship is more likely to be a salient component of children’s identity when they have 
experience of being treated respectfully as citizens and the opportunity to actively participate as 
citizens.  Kulnych, (2001) argues that the crux of children’s citizenship lies in children being 
understood to possess political identities and if this is not imagined then genuine democratic 
participation for children is not possible. With political identities, children’s opinions need to be 
included into the larger political culture in a comprehensive manner, as genuine enactment of 
democratic participation rights. 
 
Evaluations of initiatives that enable children to participate, testify to how they 
strengthen young people’s sense of belonging to the community as well as equipping them with 
skills and capacities for active citizenship (Eden & Roker, 2002). Children are capable of much 
more than adults think (Stasiulis, 2002). Lansdown (2001) suggests that there needs to be scope 
for meaningful action so that the children can actually use their citizenship skills to make a 
difference. However, Lister (2008) notes that not only do children need opportunities to 
demonstrate their capacity as participatory citizens, but adults are also required to transform the 
way they relate to children in acknowledging their citizenship identities, so that children’s 
participation can be accommodated. Children need to be engaged with as citizens so they can 
actively participate as citizens. 
 
Participation for children is defined as an eight-step ladder by Hart (1997) with the highest 
level of child initiated with shared decisions with adults being proposed as the ideal. This 
definition of children’s participation acknowledges interdependence between children and adults 
with adults supporting children’s autonomy. Further to this, Hart (1997) urges adults to support 
children’s participation in matters that interest children, within their local environment, so they 
can be directly involved which in turn deepens their understanding and connection with the 
issue. 
 
Citizenship is a relative newcomer to the National Curriculum in England. Essentially, 
citizenship was designed to equip young people with the knowledge, skills and understanding 
they need in order to play an effective role in society. The overarching aims of the citizenship 
curriculum comprise an education which emphasises the importance of the individual and their 
contribution to society; it promotes enjoyment of learning and encourages the development of 
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responsible citizenship behaviours (QCA, 2007). The current curriculum for citizenship is 
underpinned by three distinct principles set out in the Crick Report (QCA 1998, 40–1): 
 
Ɣ GHYHORSPHQW RI VRFLDO DQGPRUDO UHVSRQVLELOLW\ DQ HVVHQWLDO SUHFRQGLWLRQ IRU WKH RWKHU WZR
strands); 
ƔSURPRWLRQRIFRPPXQLW\LQYROYHPHQWQRWOLPLWHGVROHO\WRVFKRRODQG 
ƔGHYHORSPHQWRISROLWLFDO OLWHUDF\NQRZOHGJHDQGXQGHUVWDQGLQJDW ORFDOQDWLonal and global 
levels).  
 
 ,W LV UHFRJQLVHG WKDW VLPSO\ WHDFKLQJ SXSLOV µFLWL]HQVKLS IDFWV¶ LV QRW HQRXJK 6uch an 
approach constitutes a minimal or passive model of citizenship (McLaughlin 1992). The creation 
of a curriculum which combines knowledge and understanding with the development of 
particular skills will enable pupils to investigate values and dispositions. This complex set of 
HOHPHQWVDUH UHFRJQLVHGDVEHLQJNH\FRPSRQHQWVRIFLWL]HQVKLS WREH µOHDUQHGVLPXOWDQHRXVO\
UDWKHUWKDQLQLVRODWLRQ¶(Huddleston and Kerr 2006, 9).  
 
 The majority of European states are not homogeneous entities but locations rife with 
internal divisions based on class, gender, age, ethnicity and other variables. Within these states 
citizenship as a universal rights-based discourse remains a problematic concept invoking notions 
of inclusion and exclusion simultaneously creating and diluting a wide range of social divisions. 
Citizenship Education is therefore part of a much broader national political agenda and is 
constructed as both a school subject and an ethos to be shared by communities and individuals 
alike. It is intended to improve the health of democracy and to educate young people as active 
citizens (Pykett, 2009).  
 
     II. CONCEPTUAL FRAMEWORK 
Based on the review of the literature, the conceptual framework for the present study is defined 
in four major categories as follows: creative behavior, social behavior, cognitive behavior and 
democrative behavior. 
 
III. PURPOSE FOR THE RESEARCH 
This survey research is to find out the degree of each of the four components of citizenship 
behavior between the female and male fifth grade students in elementary schools in district No.  8 
of Tehran.  
 
IV. Methodology 
A descriptive analysis was taken for this survey research. Population for the study was all 5500 
fifth grade elementary female and male students in 52 schools of district No. 8 in east of Tehran.  
Based on Morgan Table, 338 students were selected randomly in each gender group, from a 
stratified sample of7 schools in the district. Based on review of literature, a researcher designed 
questionnaire measured the four components of citizenship behavior of students in the study. The 
instrument contained 40 items, creative behavior with 15 items, social behavior with 15 items, 
cognitive behavior and democrative behavior each with 10 items explaining citizenship behavior. 
For the test of reliability, Alpha showed .71, .85, .83,  and .68 for social behavior, democratic 
behavior, cognitive behavior, and creative behavior through distribution of the questionnaire 
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among a pilot of 30 students. Alpha for all 50 items was 0.81  Minor changes were made in the 
items explaining social behavior. The questionnaire was then distributed among the sample 
population. Each items had a Yes or No response. The students self assessment of items explained  
whether they respected and considered citizenship behavior  in their daily life. 
 
V. RESULTS 
Findings of the study is shown in tables 1 & 2 for each gender group separately. As could be 
observed,  mean for total citizenship behavior for females is,  lower than that of males. Means 
for all four components  of citizenship are also lower for female students.  
Binominal test was run and data showed that 678 students in total, 88% of both females and 
males  had a citizenship behavior with a degree of over 25. The results of Binominal test showed 
that females had a lower rate of behavior in citizenship skills, 0.84 for female students compare 
to 0.92 for male students (table 3).  
 
 To determine the degree of difference of citizenship behavior between male and female 
students, U test and Wilcockson was run. The results revealed that there was a meaningful 
difference between the two genders with Z=4.833 and alpha=0.05 for total components. The 
difference could be observed in all four components of citizenship behavior (table 4). 
 
 
 
 
Table I. Descriptive measures for Citizenship Behavior among Female students 
 
High Low Standard D. Mode Median Mean Variables 
50 12 4.94 35 31 30.43 Total 
15 3 1.49 9 9 8.53 Creative B. 
15 1 1.84 9 8 8.16 Social B. 
10 1 1.95 8 7 7.07 Democratic 
B. 
10 1 1.93 8 7 7.26 Cognitive B. 
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Table II. Descriptive measures for Citizenship Behavior among Male students 
 
High Low Standard D. Mode Median Mean Variables 
42 15 4.23 34 32 32.08 Total 
13 4 1.40 9 9 8.78 Creative B. 
18 1 1.75 9 8 8.42 Social B. 
10 1 1.81 8 8 7.52 Democratic 
B. 
10 2 1.68 8 8 7.82 Cognitive B. 
 
 
TableIII. Results of Binominal Test 
 
Asymp. 
Sig. 2Tailed 
Test Prop. Observed 
Prop. 
N Category Citizenship 
Behaviors 
0.000 0.50 0.12 
0.88 
1.00 
 
92 
678 
770 
 
<=25 
>25 
 
Group 1 
Group 2 
 
 
Total 
total 
0.000 0.50 0.16 
0.84 
1.00 
 
63 
327 
390 
 
<=25 
>25 
 
Group 1 
Group 2 
 
 
Total 
females 
0.000 0.50 0.08 
0.92 
1.00 
 
29 
351 
380 
 
<=25 
>25 
 
Group 1 
Group 2 
 
Total 
males 
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Table IV. Mann-Whitney U between male and female students for citizenship behavior 
 
P. V. Z Wilcockson Mann-whitney U Variables 
     Total 
     Creative B. 
     Social B. 
     Democratic B. 
     Cognitive B. 
 
 
VI. DISCUSSION  
Literature shows that in most countries, citizenship education has become a vital part of school 
programs to create responsible citizens for society (Quigley,2002; Englandthos,1999).  Commitment, 
feeling of equality, curiosity, obedience  from law, progress seeking, respecting public interest,  
social participation, readiness for future life, and  responsiveness  are all considered as citizenship  
characteristics (Minkler, 1998;  Ichilov, 1998;  Anderzefewski  & Alesso,  2002;  Lagos,  2000). 
Participation in social activities is a source of interest and challenge to many students, and may 
provide opportunities to explore new roles, work in teams and develop leadership skills. 
Citizenship education is being re-developed in an attempt to prepare young people for more 
effective participation in our complex, evolving society. 
 
This study was conducted with the purpose of evaluating gender differences with the degree to 
which elementary students believe and  practice values of civics education. Results of this study 
showed that a high degree of respect is practiced among students of both genders. This finding 
indicates that civic education is taken serious in Iranian school curriculum as well compare to the 
international trend. Yet when genders are compared in Iranian schools in terms of citizenship 
behavior, at least as findings of this study show, female students stand in a lower level than males. 
One reason for this difference might be sex segregation in Iranian education system. Learning 
experience is affected by observation. Female students do not observe what is happening in male 
schools. Females, therefore, lose a major part of education experience. Boys are still given a more 
important roles in society compare to girls. Male  are expected to practice a higher degree of 
social responsibilites in still traditional and religious culture in Iran. The high expectation of 
males may lead to a more attention to male social growth during school time.  
 
This study showed that in all four components of civic education, males stand in a higher level 
than females. Not a general agreement there is  with the gender difference within the components 
of civic education in the findings of of this study compare with previous studies (Fathi  & Talat,  
2002; Manoocheri,  2007; Modanloo, 2008; Mojalal, 2007). 
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VII. CONCLUSION AND RECOMMENDATIONS 
 
There has been an increasing emphasis in the past few decades on the social dimension of 
education. Citizenship education has been introduced into the education systems of almost all 
European countries. In general, citizenship is concerned with people’s willingness and capacity to 
participate actively in a community. Scholars have outlined the demands a democratic and diverse 
society makes on citizens.  An important component of contemporary citizenship is, among other 
things, the ability to form one’s own opinions about matters concerning justice and the public 
interest. Citizens in Western societies need to be able to take their own moral decisions and be 
accountable for those decisions. An important aim of citizenship education is, therefore, to 
enhance the capacity of students to develop personal viewpoints on value-related matters and to 
justify their opinions to others.  Moreover, the fact that democracy is about plurality implies that 
students need to understand that there are multiple perspectives on moral and social issues and 
that their own view is only one of many possible perspectives.  
 
Females are now getting greater role in the society than before. Over 70 % of Iranian 
university capacities are now fulfilled with females. Female students in primary school should be 
given a closer attention in civic education. While both genders in Iranian universities are studying 
together, segregation might be one good solution in schools to give female students experience 
social values. 
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